Appendix A

Toudpoint Couning Patterns
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Toudpoints

Theoneistouced at thetop while couning GneO

Thetwo istoudhed at thebeginning and the end of the numera while

couning: GDne, two.0

Thethreeistouded at the beginning, middle and end of the numeral

while couning, GDne, two, three.O

Thefouristouded and counted from top to battom on thedown

strokes while couning: GDne, two, three, four.O

Thefiveistouthed and countd in thesequential order pictured:
GDne, two, three, four, five.OTo hdp in remembering thefourth

Toudhpoint, it may bereferred to as the Gbdly butonO
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Thesix beginstheuse of dots with circles. Theendrcled dots should be
toudhed and counted twice, whenever they appear. Six istoudhed and

counted from top to bottom: GDne-two, three-four, five-six.O

The seven istouched and counted from top to bottom: GDne-two, three-
four, five-six,Ofollowed by the single dot Geven.O Thesingle Toudhpoint
can bethoughtof asthenose. Teachers sometimestell youngor remedial
students to, Qoudh him on thenosOto hdp them remember thefina

toudhpoint.

Theeightistoudhed and counted from left to right Dne-two, three-four,
five-six, seven-eight OTell theyoungor remedial sudents tha the eight

lookslike arobot Counthis head first, and then his body.

Thenineistouded and counied fromtop to bottom: GDne-two, three-
four, five-six, seven-eight Ofollowed by the single dot Ghine OTéell the
youngor remedial student tha the nineisthe only number with ahaO
They should begin couning a thehat and continue straight down the

body.Agan, thesingle Toudhpoint can bethoughtof asthenose.
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APPENDIX B

Addition Sets
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APPENDIX C
Set A ProbeWorksheet Sample

(Student worksheets were printed onthe frontand back of onepaper.)
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APPENDIX D
Set B ProbeWorksheet Sample

(Student worksheets were printed onthe frontand back of onepaper.)
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APPENDIX E
Set C ProbeWorksheet Sample

(Student worksheets were printed onthe frontand back of onepaper.)
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APPENDIX F

Classroom Discipline Procedure
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Classroom Discipline Procedure

CONSEQUENCES

Listed bdow are theconsequences for ingopropriate behavior. It isthemiddle
component of theclassroomdiscipline plan (Wong 1998) Also poded aretherulesand
rewards Theconequences component is adgpted from 1, 2, 3 Magic: Effective
Disciplinefor Children 2-12 (1995)

Step1: Orha®@10

Step2: Orha@20

Step 3: Orha@3...time outO Time outis 2 minutes. Thetimer starts
when thetime outrules are followed.

Step 4: When thetimer dings thestudent is allowed to resume nommal
classduties. If thestudent continues ingppropriate behavior,

time out beginsagan for 2 minutes.

TIME OUT RULES
Teache doesn®hear you.

Teacher doesn®see you.
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APPENDIX G
Reliability of Student Response for Baseline and Probe Sessions

Sample for Set A Worksheet # 1

Sample for Set B Worksheet # 1
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Summary of Student Respon for ProbeSessions
Set A Worksheet # 1

Ingructor: LuAnneLittlefield Date:

Student:

Reliability observer:

Mark + correct answer
- incorrect answer

Theprinter numerals arethe correct answersto Probe A worksheet # 1.
The secondrow indicates the researcher( deta collection.
Thelast row indicates reliability oberver@ daafor student responss.

Row Number subtotal correct| subtotal incorrect
Row 1 1 3 7 4 1 0

Row 2 1 3 1 6 1 0 1 0

Row 3 1 0 7 1 3 7

Row 4 4 1 6 1 0 1 3

Row 5 1 0 1 3 7 1 0

Total first

page

TOTAL (front and back) CORRECT:

TOTAL INCORRECT:
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Back pagefor Set A worksheet # 1.

Row Number subtotal correct| subtotal incorrect
Row 1 1 3 7 4 1 0

Row 2 1 3 1 6 1 0 1 0

Row 3 1 0 7 1 3 7

Row 4 4 1 6 1 0 1 3

Row 5 1 0 1 3 7 1 0

Total second

page

Number of agreements:
Divided by Number of agreements + disagreements:
x 100

Reliability percentage
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Summary of Student Respon for ProbeSessions
Set B Workshest # 1

Ingructor: LuAnneLittlefield Date:

Student:

Reliability observer:

Mark + correct answer
- incorrect answer

Theprinter numerals are the correct answers to ProbeB worksheet # 1.
Thesecondrow indicates theresearcher deta collection.
Thelast row indicates reliability oberver@ daafor student respongs.

Row Number subtotal correct| subtotal incorrect
Row 1 9 1 3 6 1 0

Row 2 1 2 1 3 1 0 1 4

Row 3 1 0 1 2 6 9

Row 4 1 3 9 1 4 1 3

Row 5 6 1 0 1 2 9

Total first

page

TOTAL (front and back) CORRECT:

TOTAL INCORRECT:
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Back pagefor Set B Worksheet # 1.

Row Number subtotal correct subtotal
incorrect
Row 1 3| 6 1 0
Row 2 1] 3 1 0 4
Row 3 1] 2 6 9
Row 4 9 1 4 1
Row 5 0 1 2 9
Total second
page
Number of agreements:
Divided by Number of agreements + disagreements:
x 100
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APPENDIX H

Student Respon for Toudhpoint Acquisition
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Student Respon for Toudhpoint Acquisition

Ingructor: LuAnneLittlefield Date:

NOTES:

Criterion = 100% accuracy on5 conscutive trials.

Maximum of 2 nunbers/session

All students mud reach mastery to add new nunmbe.

All students mug master al numbe's before teaching addition.

Mark + for correct patern peformed indgpendently
- incorrect patern or assistance needed

Narre Nunber:

Narre Nurrber:

Toudhpoint numerals to beintroduaed tomorrow:

Students who need tutoring:
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APPENDIX |

Sample lesson plan teaching with touchpoints
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APPENDIX J

Sample lesson plan for teaching addition with manipulatives
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APPENDIX K
Procedural Reliability Procedures
Sample oneProbeSessions
Sample two-Toudpoint Acquisition
Sample three-Addition with Manipulatives

Sample four-Addition with Toudhpoints
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Procedural Reliability for Probes

Observer:

Date:

Pretest:
Mark when the planned procedure is
observed.

|:| Introduce pretest
Student instructions:
OK to not get answers correct
Don@® count on fingers
Don@use tally marks for counting
If don®know answer, skip to the next problem and put a slash mark for the answer.
Practice pencil up when timer dings.
Position studentsN separate
Pass out materials
Give signal to begin.
Monitor work, encourage.
Praise pencils up when timer dings.

Direct students to write name on paper.

oo oooD

Collect papers.

Number of steps observed:
Divided by the number of planned steps: 13
X 100

Procedural reliability percentage for baseline:
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Procedural Reliability for Toudhpoint Acquisition

Observer:

Date:

Touchpoint Acquisition

Mark when the planned procedure is
observed.

|:| Attentional cue given.

Teacher models touchpoint

Students participate as teacher touches touchpoints.
Teacher passes out materials.

Teacher prompts practice trials.

Students practice activity.

Teacher praises or redirects.

Students continue to practice until teacher gives other directions.

HEININnnI.

Teacher collects data.

Number of steps observed:
Divided by the number of planned steps: 9

X 100
Procedural reliability percentage for baseline:
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Procedural Reliability for Addition with Manipulatives

Observer:

Date:

Addition with Manipulatives

Mark when the planned procedure is
observed.

[]
[]

oot

Probe data collected.

Attentional cue given.

Teacher reviews addition with manipulatives.

Teacher models addition using manipulatives.

Students participate as teacher adds using manipulatives.
Teacher passes out materials.

Teacher prompts practice trials.

Students practice activity.

Teacher praises or redirects.

Students continue to practice until teacher gives other direction.
Teacher collects data

Teacher passes out materials.

Teacher prompts practice trials.

Students practice activity.

Teacher praises or redirects.

Students continue to practice until teacher gives other direction.

Teacher collects data.

Number of steps observed:

Divided by the number of planned steps:

Procedural reliability percentage for baseline:

84
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Procedural Reliability for Addition with Toudhponts

Observer:

Date:

Touchpoint Addition

Mark when the planned procedure is
observed.

[ ]

o oot E

Attentional cue given.
Teacher reviews touchpoints on numerals.
Teacher models addition using touchpoints on numerals.
Students participate as teacher touches touchpoints to add.
Teacher passes out materials.
Teacher prompts practice trials.
Students practice activity.
Teacher praises or redirects.
Students continue to practice until teacher gives other direction.
Teacher collects data
Teacher models addition using touchpoints but no touchpoints are on the numerals.
Students participate as teacher touches touchpoints to add.
Teacher passes out materials.
Teacher prompts practice trials.
Students practice activity.
Teacher praises or redirects.
Students continue to practice until teacher gives other direction.
Teacher collects data
Number of steps observed:

Divided by the number of planned steps:

Procedural reliability percentage for baseline:

85
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APPENDIX L

Student Survey
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Name:

Circletheoneyoulike to use the best.

| like to add usang touchpoints.

5
+3

| like to add usng counters.

5@@@@@
+3©©©
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